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THE NATIONAL COUNCIL OF TEACHERS OF ENGLISH 



PROCEEDINGS OF THE FOURTH ANNUAL MEETING, CHICAGO, 
NOVEMBER 26 TO 28, 1914 

The fourth annual meeting of the National Council of Teachers of 
English was held at the Auditorium Hotel in Chicago during the Thanks- 
giving recess as in former years. Two new features were introduced: a 
dinner Thursday evening for representatives from local associations and 
a second series of section meetings on Friday evening after the annual 
dinner. The attendance was somewhat larger than last year and both 
New England and the Far West were again represented. There was also 
a gratifying increase in attendance from the South. 

The meeting of delegates and officers on Thanksgiving evening 
aroused enthusiasm enough to last through all the sessions to follow. 
From the opening remarks of the secretary, who gave thanks because the 
Council is really performing its mission of unifying teachers of English, 
spreading the gospel of good teaching, and enforcing the demand for the 
conditions necessary to good work, to the impressive closing speech of 
Professor Scott, who declared that the Council will go on from height 
to height because it has far-reaching purposes that can never be wholly 
fulfilled, the talks were full of optimism and prophecy of better things 
to come. 

Fifty persons from eighteen states sat down together at six o'clock 
in the South Parlor. The following associations were represented: 
Alabama, by C. C. Certain and R. B. West; Chicago, by Theodore B. 
Hinckley, W. W. Hatfield, and James F. Hosic; Illinois, by Adah 
Grandy, Florence Skeffington, and John M. Clapp; Indiana, by E. H. 
K. McComb, N. W. Barnes, and John B. Wisely; Iowa, by A. B. Noble 
and J. P. Ryan; Kansas, by E. R. Barrett, P. C. Harvey, E. M. Hopkins, 
and J. W. Searson; Louisville, by H. B. Moore; Michigan, by Alma 
Blount, Alice L. Marsh, E. L. Miller, and F. N. Scott; Minnesota, by 
Edith Penney; Missouri, by Hazel Kearney, Amanda Beaumont, A. P. 
Settle, and Raymond D. Miller; Nashville, by Lula O. Andrews and 
Edwin Mims; Nebraska, by Estelle R. Morrison and Louise Pound; 
New England (Public Speaking), by I. L. Winter; New York City, by 
Frances H. Abbott, Emma F. Lowd, Charles R. Gaston, and Edwin 
Fairley; New York State, by Calvin L. Lewis; New York State (Elocu- 
tionists), by Elmer W. Smith; Ohio, by May McKitrick, and Frederick 
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Pohl; Oregon, by Edward A. Thurber; West Virginia, by Mary B. 
Fontaine; Wisconsin, by Ida M. Windate, Josephine Henderson, and 
Sterling A. Leonard; Upper Ohio, by Flora Delo; Washington, D.C., 
by Sarah E. Simons. President F. T. Baker, a member of the College 
Conference of the Central Atlantic states, acted as master of ceremonies. 
After the dinner the general topic, "The Welfare of the National 
Council," was discussed informally by several. The secretary stated that 
the individual membership of the association is now smaller than a year 
ago, while the collective membership has been increased 50 per cent. He 
thought this a good sign. The Council should build up the affiliated soci- 
eties and become more and more a representative body. It is possible 
during 1914-15 to complete the task of organizing an English association 
in every state. Professor Searson spoke gratefully of the excellent 
work which Professor Hopkins has done, both in developing enthusi- 
asm in his own state and in gathering and making known the facts in 
regard to the labor and cost of composition teaching. We must educate 
the patrons of the schools to provide more equipment for English and to 
cut down the size of composition classes. Professor Smith, speaking as 
a teacher of oral English, emphasized the fact that most of the training 
in speaking must be done by regular English teachers, who ought to be 
prepared for it. He rejoiced that the Council has put English teachers 
in a commanding position. Miss Andrews said that teachers need a 
better spirit and a finer equipment. Principal Miller reported success 
in organizing work on a real basis. For example, it pays to turn a class 
into an extempore newspaper staff. Miss Kearney paid a glowing 
tribute to the inspirational influence of the Council and hoped her own 
state would wake up. Professor Hopkins ventured the hope that the 
Council would not neglect such important aspects of English as linguis- 
tics and the question of spelling. Mr. Fairley scented the possibility 
of appearing to favor such artificial requirements in grammar as are 
imposed by the New York Regents and hoped the ghost of formal 
grammar would be laid. Professor Noble agreed, but still held that 
conscious study was necessary to give pupils a "sentence sense." Mr. 
Hatfield, as chairman of the publicity committee, made a stirring appeal 
for effort to carry the messages of the Council to the folks at home. He 
suggested definite plans for doing this, giving examples from Alabama 
and elsewhere, and urged all delegates to provide themselves with 
abstracts of the addresses. Professor Scott closed the discussion. He 
was happy to know that the Council had undertaken the impossible, 
that is, the fundamental, in reforms, and can therefore never come to 
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the end of its task, continuing from mere inertia, as such societies are 
likely to do. 

Business 

The Board of Directors held two meetings. At the first the reports 
of the secretary and treasurer were received and an auditing committee 
was appointed. It appeared that, although the work of the Council had 
been somewhat hampered by lack of funds, there was a balance in the 
treasury sufficient to meet all outstanding bills. Hence, after careful 
consideration, it was voted to defer until a later period the offering of an 
amendment to the constitution increasing the annual dues. The sec- 
retary was authorized to employ assistance in managing the affairs of 
the Council at a cost of not to exceed three hundred dollars for the ensu- 
ing year. It was agreed that the standing committee on Home Reading 
should be revived and that, after the list has been worked over, plates 
shall be made so that successive editions may be issued at minimum 
expense. The plan proposed by the drama committee to join with the 
Drama League in issuing a list of plays for schools was approved. The 
session closed with the appointment of a nominating committee. 

At the annual business meeting of the Council, the following were 
elected to the Board of Directors for a term of three years: Nathaniel 
W. Barnes, DePauw University; Edwin Fairley, Jamaica High School, 
Jamaica, N.Y.; Mary B. Fontaine, supervisor of English, Charleston, 
W.Va.; Maurice G. Fulton, Davidson College, N.C.; James F. Hosic, 
Chicago Normal College; E. H. Kemper McComb, Manual Training 
High School, Indianapolis, Ind.; Edwin L. Miller, principal of North- 
western High School, Detroit, Mich. ; C. R. Rounds, inspector of English 
in the State Normal Schools of Wisconsin, Madison, Wis.; Irvah L. 
Winter, professor of public speaking, Harvard University; Harriet A. 
Wood, public-school librarian, Portland, Ore. 

The Council adopted a resolution, offered by Professor Clapp, pro- 
viding for the appointment of a committee on speech training to make 
an exhaustive, nation-wide study of the problem of improving the tones 
and utterances of the pupils in our schools and colleges. 

The New Board of Directors met after the business session of the 
Council and elected the officers for 1914-15 as follows: President, 
E. H. Kemper McComb; First Vice-President, Edwin M. Hopkins; 
Second Vice-President, Emma Breck; Secretary, James F. Hosic; 
Treasurer, C. C. Certain; Member of the Executive Committee, Frank- 
lin T. Baker. Mr. McComb is the first representative of the high 
schools to fill the office of president. 
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The directors instructed the Executive Committee to create a 
committee on speech training and to direct the further work of the other 
committees of the Council. They also approved the plans proposed 
for a special meeting at Cincinnati in February, 191 5, in connection with 
the Department of Superintendence of the N.E.A., and for an inter- 
national conference on English and a special meeting of the Council in 
August, 1915, in connection with the International Congress of Educa- 
tion. 

At the closing session of the Council on Saturday morning the 
following resolution, proposed by Willis H. Kerr, was unanimously 
adopted: 

With a view to the improvement of resources for the teachers of English 
and other school subjects, be it 

Resolved, That the National Council of Teachers of English recommend 
to the school authorities of the several states the appointment in each state of 
a trained supervisor of school libraries. 

REPORTS OF COMMITTEES 

The National Council deserves its reputation for effective committee 
work. Most of its eleven committees gave a good account of themselves 
at the fourth annual meeting. As many of them have in hand matters 
primarily of interest to certain groups within the Council. Most 
of the reports were made before the sections. In the proceedings of 
the elementary and normal-school section will be found abstracts of 
the reports of the committees on Conditions in the Elementary Schools 
and on English in the Country Schools; in those of the high-school and 
college sections, the reports of the committees on Plays for School and 
College, on the Preparation of High-School Teachers, on the Preparation 
of College Teachers, on Conditions in the High Schools — by a sub- 
committee of the Hopkins committee — and on the Reorganization of 
the High-School Course. Of the remaining committees, that on Scien- 
tific Investigation of English Teaching reported at the general session on 
Saturday morning. Professor Hopkins made a brief supplementary 
statement of the progress of his general committee also. The Com- 
mittee on The Teaching of English in the Elementary Grades is but 
recently organized. The Committee on Publicity reported at the 
banquet. The Committee on Home Reading is not yet reconstituted. 

The Library Exhibit 

At the suggestion of Miss Hall, arrangements were made for an 
exhibit of library equipment, books, and apparatus. A committee con- 
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sisting of Miss Helene Dickey, librarian of the Chicago Normal College, 
Miss Irene Warren, librarian of the School of Education, University of 
Chicago, and Miss Faith E. Smith, of the Children's Department of the 
Chicago Public Library, was appointed and material brought together 
from various sources. Miss Hall contributed a box of special editions 
and helps; the members of the committee gathered from their own 
store and from other libraries in Chicago; the Bureau of Education lent 
a large traveling exhibit; and the Library Bureau installed a fine dis- 
play of tables, racks, and cases. The latter included files for mounted 
pictures, cases for lantern slides and postal cards, cases for new and 
illustrated books, bulletin boards for the display of reading lists, etc. 

Many beautifully illustrated editions of books on the Home Reading 
List of the National Council of Teachers of English were exhibited. 
These were to emphasize the value of a permanent collection of well- 
made books for a school library. Attention was called to typography, 
paper, wide margins, and other features of these books, aside from the 
artists' work in illustration, that a feeling for good books might be 
encouraged. Miss Hall made a point of calling attention to these books 
in her address, as an excellent investment. A few purchased by gradu- 
ating classes or otherwise each year gradually build up a "browsing 
corner" for pupils to enjoy at free study periods. They serve as a 
bait for students who do not care to read. Less expensive editions of 
the same story are provided for circulation. Illustrations by famous 
artists cultivate a taste for good things and offset the influence of the 
comic supplement. They bring school life in close and pleasing contact 
with what is worth while in literature. 

Some of the books shown were illustrated by Arthur Rackham, 
Maxfield Parrish, H. M. Brock, Jessie Wilcox Smith, Howard Pyle, 
Walter Crane, Edmund Dulac, Hugh Thomsen, Louis and Frederick 
Rhead, M. B. DeMonvel, Ethel Betts, and Carl Larsson. These books 
were provided by the children's department of the Chicago Public 
Library, School of Education Library at the University of Chicago, and 
Chicago Normal College Library. 

The Bureau of Education provided a case of good books for the 
elementary-school child. These represented the best editions of stand- 
ard works. The school library exhibit was part of a collection gathered 
under the direction of Miss Ida Mendenhall and Miss Mary Hall for a 
permanent library exhibit to be sent out from Washington to library 
meetings. 

The exhibit was constantly in charge of the members of the com- 
mittee, who explained in detail the value of the various objects included. 
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The whole enterprise was well managed and highly valuable. No one 
could fail to be impressed with the unrealized possibilities which the 
school library affords. 

The Program 

general session, friday forenoon, november 27 

The program was carried out according to plan. President Franklin 
T. Baker, of Teachers College, Columbia University, gave an address 
on "High-School Reading, Compulsory and Voluntary," and was fol- 
lowed by John M. Clapp, of Lake Forest, Thomas C. Trueblood, of the 
University of Michigan, Calvin L. Lewis, of Hamilton College, Rollo 
L. Lyman, of the University of Chicago, and Miss Katherine Everts, 
teacher of voice and public reciter. Besides these, who were announced 
on the program, there were speeches by Karleton Hackett, of the Chicago 
Evening Post, Wallace Rice, of the Chicago Evening Post, Shirley M. K. 
Gandell, teacher of singing, Mrs. Arthur E. Lyman, principal of Laurel 
Hill School, Cleveland, Ohio, J. Milton O'Neill, of the University of 
Wisconsin, and Irvah L. Winter, of Harvard University. Abstracts of 
the addresses of Professor Clapp, Miss Everts, and Mr. Gandell are 
given below. The president's address will be found on p. i of this 
number of the Journal. 

THE SPEAKING VOICE 
John M. Clapp, Lake Forest College 

The American speaking voice, to use the bold metaphor of a friend of 
mine, is a stench in the nostrils of the world. Of all the great civilized peoples 
there is none which uses its own language so badly in daily speech as we do. 
Our utterance is slovenly, our tone ineffective or positively unpleasant. Yet 
without intelligent command of the voice in ordinary speech, mastery of 
composition, whether oral or written, and full understanding of literature are 
almost if not quite impossible. We teachers of English are hopelessly handi- 
capped in all our work so long as our people continue to neglect the education 
of the voice. 

Hardly anyone in America, whether teacher or parent, concerns himself 
seriously with the training of young people in speech, except the occasional 
teacher of expression or public speaking, and he reaches but a few of the 
population. Let anyone stop and listen to the voices of his own dear friends 
at a party, or in the family circle, and he will realize the truth of these state- 
ments. 

Now, much can be done by teaching to improve the speech of a people. 
Much is being done in France, in Italy, in Germany, in England. An American 
who has lived in England will agree that the ordinary English man or woman 



PROCEEDINGS OF THE NATIONAL COUNCIL 53 

uses his own language more distinctly, with a softer and pleasanter tone, 
than the ordinary American man or woman. I do not like the up-and-down 
inflections of the Englishman's speech, but I must admit his great distinctness, 
and his mellower, more effective tone. In England they pay attention to this 
matter of speech in their schools. At the remarkable Conference of Teachers 
of English at Stratford last summer I was impressed by two things. One was 
the great respect those English school teachers showed for the work we Ameri- 
cans have been doing, and particularly in teaching composition. The other 
was the very manifest superiority the English schools have in the attention 
they pay to the fundamentals of English education, and particularly to speech. 
The normal schools of London (or, as they call them, training colleges) require 
careful instruction in the use of the voice as an essential for all persons who 
desire teachers' certificates. 

The English teachers of America, I believe, are at last ready to attack this 
fundamental task. It will be a long, hard labor, raising the standard of 
correctness, effectiveness, and beauty of speech — a "long way to Tipperary " — 
a ten years' effort at least, before we can begin really to see results, but I 
believe, now that we have the National Council to unify our efforts, that we 
shall succeed. 

We are glad to feel that at last we are all united in this National Council 
of English Teachers, and ready to co-operate in a nation-wide campaign. A 
committee should be appointed to report in a year, or two, or three, what 
should be done, what we can do, toward improving our national speech. Such 
a committee must be able and widely representative. Teachers of English in 
college and school, teachers of elocution and public speaking, teachers of singing, 
as well as distinguished users of English — actors and actresses, and public men, 
who represent American command of speech to the world, must all be included. 
It must be a national committee, for its work will be nation-wide in its scope. 
Its methods must be as thorough in their own way as that of the famous 
Hopkins Committee on the Labor of Composition Teaching. 

What the members of such a committee would do we cannot now say. 
Some things, however, we may be fairly sure they will have to do. First, they 
will have to find ways to bring the importance of care for speech home to all 
teachers of English, to other teachers, and particularly to school authorities and 
school boards. Secondly, they must find ways of helping the vast army of teach- 
ers of English who are now untrained vocally to improve their condition. This 
is a case on a large scale of what to do till the doctor comes! Thirdly, they 
must find ways of making speech training, under really good teachers of the 
voice, accessible to all teachers of English — and eventually of other subjects. 
Fourthly, they must show how we are to utilize the opportunities of the regular 
work in the English classes, in literature and in composition, to improve the 
speech of our pupils. 

All this is a large work, but it is work which must be done, if our work as 
teachers of English is to attain full success. With the backing of the National 
Council it can be done. 
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OUR SPEECH 
Katherine Jewell Everts, Lake Forest, Illinois 

Speech registers and controls human relations. Success in any activity 
depends upon the establishment of effective human relations. Education 
aims to equip the individual for efficient participation in life. Why ignore 
an essential element of such equipment ? 

A tone-and-speech standard is a symbol of culture in every civilized 
country — except our own. The word "culture" is up for examination, dis- 
section, rehabilitation. The culture of a great nation is under arraignment. 
Education is about to be called upon to subserve a quality of culture involving 
a new ideal of human relationship. Domination, possession, competition will 
no longer constitute success in intercourse. Speech and tone must adapt 
themselves to the new key of social contact. 

It is the persuasive not the persistent tone which holds attention; it is 
the understanding, not the demanding speech which wins confidence; it is the 
serene not the sententious voice which constitutes the social asset. The mind 
which realizes its highest function in the agency of the spirit can only ade- 
quately reveal itself through a voice spiritually in tune. 

From the tense jaw, inactive upper lip, and constricted throat may issue 
tones fit for military commands, but never speech "worthy of its great human 
and social function." 

The tense jaw, inactive lip, contracted throat can be released to civility of 
utterance. Flexibility of the vocal organs, which alone produces focussed tone 
and effective speech, can be attained through intelligent attention and practice. 

HOW TONES ARE MADE 

Shirley M. K. Gandell, Cosmopolitan School of Music, Chicago 

Sound consists of air-waves; if the air-waves are regular in succession, 
tones are produced; if they are also beautifully regular in shape they give 
beautiful tones. Tones are not simple but complex, consisting for practical 
purposes of a fundamental and seven overtones. All eight of these must be 
present in the lower range of the voice to get perfect tone. The resonance 
chamber of the voice can increase the volume of a tone about 600 per cent. It 
must be entirely open to reinforce the fundamental properly. The cavity of 
the head must be well open in order that certain overtones may be reinforced 
there. The soft palate can interfere with the passage of air-waves into the 
upper cavity and the tongue can deflect them improperly. The requisite con- 
ditions for a good tone in speech or song are a low larynx, a free back of the 
tongue, and sufficient space behind the soft palate to allow the entire resonance 
cavity to reinforce the vowels. The muscles which interfere with these 
conditions are voluntary muscles and very liable to be out of control; exercises, 
therefore, should be extremely gentle in character until muscular interferences 
have been largely eliminated. The natural resonance capacity of the human 
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voice, if fully utilized, will produce mellow and sonorous tones without con- 
scious effort. 

SECTION MEETINGS, FRIDAY AFTERNOON, NOVEMBER 27 
ELEMENTARY-SCHOOL SECTION 

Chairman, J. W. Searson, Agricultural College of Kansas 

The Elementary-School Section of the National Council of Teachers 
of English met shortly after two o'clock on Friday afternoon. As Mr. 
Orton Lowe, assistant superintendent of schools, Allegheny County, 
Pennsylvania, was not able to be present, his paper on "Essentials of 
English in the Elementary Grades" was read by Miss Mary B. Fontaine, 
supervisor of English, Charleston, West Virginia. 

Miss Lula O. Andrews, Peabody College for Teachers, Nashville, 
Tennessee, discussed the question of subject-matter and economy of 
time. 

Mr. James F. Hosic, Chicago Normal College, supplemented the 
preceding paper and address by pointing out that the movement for 
enrichment of the elementary course is now succeeded by one seeking 
to discover the essentials. The method to be employed must be scien- 
tific; the present traditional course must give way to one worked out by 
experiment and accurate testing. How such a course may be developed 
is suggested by Mr. Ayres's investigations of spelling vocabularies and 
the Harvard-Newton Composition Scale for the eighth grade. As an 
example of a definite indication of attainments, the speaker read from 
the preliminary report of the Committee of Thirty a series of seven 
statements of ability in English which pupils may be expected to reach 
by the end of the sixth school year. 

In his discussion of "A Survey of Conditions in the Elementary 
Schools," Professor Edwin M. Hopkins, of the University of Kansas, 
emphasized the fact that what he had to say was a report of progress, 
not of final results. The chairman of the meeting reminded the section 
that Professor Hopkins' investigation is the most important and thor- 
ough one now being made. 

There followed a brief discussion relative to selecting readings for 
the grades. Miss Andrews believes that these matters should be settled 
locally, and objected, incidentally, to "denatured versions of the 
classics." Mr. Walter Barnes, of Fairmont, West Virginia, defended 
the use of readings somewhat in advance of the maturity of the child 
on the ground that he might thereby be setting up standards for 
future use. 
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In dismissing the meeting the chairman advised members to send 
to Miss Mary B. Fontaine for a copy of the course of study which she 
had made for the schools of Charleston, West Virginia. 
Abstracts of three of the papers follow. 

C. L. Hooper, Chicago Normal College 

Secretary 

THE ESSENTIALS OF ENGLISH IN THE ELEMENTARY GRADES 
Orton Lowe, Assistant Superintendent of Schools, Allegheny County, Pennsylvania 

The reading and speaking of the English language is the principal work 
of the elementary school. This was formerly done by good teachers through 
branches other than formal English. But the desire to specialize and standard- 
ize brought about an English period for mastering the language. 

Not all pupils can be taught to write, nor even to speak, well; but almost 
anyone of average intelligence may be taught to read. Reading is the most 
vital branch of English. Especially is this true of oral reading. President 
Wilson recognized this when he returned to the practice of delivering state 
papers by word of mouth. For the spare hours of the average man's life- 
time it is necessary that he have formed a taste for good books. 

On the language side, written work has been overdone. The child needs 
to speak rather than to write. It is imperative that a child talk correctly in 
conversation or recite correctly and distinctly on a topic. He should also be 
able to tell a story or recount an experience. The written work that is done 
should be in correct form. The letter is the most important type of original 
writing for the child to exercise in. 

The work in reading and language should give to the child a rich vocabulary 
that can be correctly pronounced and spelled. In seeking to develop the 
power of fluent, concise, and fairly correct English, the teacher can carry out 
corrective criticism to only a limited degree. 

ESSENTIALS OF SUBJECT-MATTER AND ECONOMY OF TIME 
Lvjla O. Andrews, Peabody College for Teachers, Nashville, Tennessee 

School children of today need to pray with renewed faith and fervor the 
old Latin prayer, " God grant that the knowledge I get may be the knowledge 
worth having." 

Two powerful and opposing forces are at work to confuse and overload the 
curriculum of the elementary school, both as to amount and as to the difficulty 
of the subject-matter required. One is the entire willingness, even the insistent 
haste, of the home and the public to transfer to the school innumerable sub- 
jects and activities once undreamed of as appropriate school matter, but now 
supposed to be indispensable. The other is the steady pressure of that same 
public, under commercial and industrial influence, to push still lower the 
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earliest point at which a child may be expected to leave school more or less 
prepared to become a wage-earner. 

In consequence, the teacher of English, in company with every other, lies 
awake nights turning over this paradoxical problem: "How can I teach more 
than I ever taught before, yet decrease the period of instruction and increase 
the difficulty of the subject-matter ? " It is the same vital problem of economy 
that perplexes every so-called " efficiency expert " of the modern business world. 

The teacher's solution lies partly in meeting the popular demand, and 
partly in counteracting it. Both are difficult enough, but both may be accom- 
plished in large measure through the one means of skilfully chosen subject- 
matter. Such a subject-matter will not only serve the double purpose of 
reducing the amount of time given to English and of making better use of that 
which is left, but also will contribute strongly to that more difficult task of 
making students eager to remain in school a longer time than many now seem 
disposed to do. No child in his right mind — and almost every healthy school 
child is — will willingly turn his back upon subject-matter that appeals or 
responds to his own instincts, that admirably adapts itself to his own physi- 
cal and mental development, and consults his own tastes and preferences, that 
shapes itself intimately around his own vital needs and experiences, that 
links him closely and joyously to the present life about him, and through that 
to everything that attracts him in the future. 

COMMITTEE ON ELEMENTARY ENGLISH TEACHING: REPORT 
OF PROGRESS 

Chairman, Edwin M. Hopkins, University of Kansas 

The ultimate purpose of the committee on the teaching of English in 
elementary schools is not so much to ascertain the weak points in that teaching 
or the best methods of overcoming them, since these things are already more or 
less well known, as to set on foot an extended campaign of publicity. This 
must of course be based upon a demonstration of all the facts relating to the 
situation, so that no question can be raised at any time, either as to the facts 
or as to the proper action to be taken with reference to them. But to prove 
some of the simplest and most familiar facts in everyday teaching to those who 
are not conversant with them often requires an infinite amount of labor; 
and the task of this committee is for that reason so great that only by making a 
preliminary organization of co-workers in all the states has it been possible to 
undertake it with any hope of success. The committee has had to enlist all 
the necessary help in advance of the beginning of the actual work of gathering 
material. It has had from the beginning the aid of the United States Bureau 
of Education, which has authorized the work and provided for printing and 
postage. The general course of procedure has been as follows: 

In every state the effort has been made to obtain the services of a state 
chairman. Under his direction a list has been made of those superintendents 
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and teachers most likely to be interested, and to those names upon this list 
has been sent a circular letter inviting their co-operation. On receipt of their 
replies a new mailing list has been made of all those willing to engage in the 
work. In the meantime, a questionnaire has been prepared, with the assistance 
of about fifty advisers in all parts of the United States, and printed at Wash- 
ington. The last step taken has been to mail out the questionnaire in states 
already organized, while carrying on the work of organization in such states 
as have not already been enlisted. 

JOINT SESSION OF THE HIGH-SCHOOL, NORMAL-SCHOOL, AND LIBRARY SECTIONS 

Chairman, E. H. K. McComb, Manual Training High School, Indianapolis, Indiana 1 

After commending the plan of having such a joint session, the chair- 
man introduced the speakers, who carried out the program as printed. 
Abstracts of the principal papers appear below. 

As the meeting was a little late in starting and as the program was 
very full in itself, there was very little time for discussion. Several 
questions were asked of the speakers during and after the reading of 
their papers to bring out more in detail how these ideas would be worked 
out in the school or classroom. 

The only real discussion was as follows: Mrs. Emma Lowd, of New 
York City, said that Miss Hall was entirely too modest in speaking of 
what she had done for the improvement of library and reference-reading 
conditions in the normal and high schools of this country. She then 
spoke very highly of the service Miss Hall has rendered the New York 
City schools in the effort to bring about better library conditions. 

Mr. Tanner, of Tuley High School, Chicago, remarked that a 
committee that has been working for better library facilities in Chicago 
found that its chief difficulty was to meet the argument that improve- 
ment means the addition of other names to the pay-roll. He then asked 
Miss Hall what she considered the best answer to such an argument. In 
reply, Miss Hall said that she recognized this as a real difficulty. When 
she took up the library work in the Girls' High School of Brooklyn, 
she was an assistant in physics, and all the supplies for the school library 
were purchased through the physics department. She also pointed out 
the fact that the librarian in one of the New York City high schools was 
at first designated on the pay-roll as a clerk. The only way to convince 
a board of education of the practical value of such work was to take 
them to see a real, effective school library in actual operation. She said, 

1 The chairman of the Library Section was Willis H. Kerr, of the State Normal 
School at Emporia, Kansas, and of the Normal-School Section, Miss Sarah J. McNary, 
of the State Normal School at Trenton, New Jersey. 
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too, that the librarian, to be efficient, must have had an adequate course 
in library methods, and that it was money wasted to put the work in 
charge of some incompetent, low-salaried assistant. 

The interest in the meeting was all that could be desired and the 
speakers found no difficulty in holding close attention. A wish was 
expressed and generally approved that Mr. Gaston's paper be published 
in full rather than the synopsis he used to economize time, so that the 
details of his plan might be studied by the teachers, many of whom 
seemed eager to try it out. After the meeting there was much comment 
on the interest and practical value of the program, while before the 
adjournment, on Mr. Fairley's suggestion, there was moved and carried 
unanimously a hearty vote of thanks to the speakers. 

The following are abstracts of the papers announced on the program 
with the exception of that by Dr. Gaston. 

William N. Otto, Shortridge High School, Indianapolis, Indiana 

Secretary 

THE LIBRARY AND THE ENGLISH TEACHER 
Mary E. Hall, Girls' High School, Brooklyn, New York 

"A live, twentieth-century school library in every normal school and city 
high school in the country!" is a pressing need in the English work today. 
Cities and states are finding such a library an investment which pays large 
dividends in vitalizing and humanizing the entire work of a school. It has a 
work to do which cannot possibly be done by the public library after school. 

Books locked in glass cases, shelved in the principal's office or in small 
unattractive reading-rooms, are not going to inspire the average pupil with a 
love for good reading. Libraries without periodicals and organized collections 
of pictures, clippings, and pamphlets have failed to "make good" in English 
work. 

If the library is to be effective as the English teacher's laboratory, we must 
have larger, more attractive rooms and several of them, with plants, pictures, 
and good furnishings. We must appeal to the aesthetic sense and make the 
room a delight. There must be modern library equipment in the matter of 
filing cases, bulletin boards, catalogues, etc. There must be books which are 
alive and which appeal to the average pupil. Fine illustrated editions of the 
world's great books will tempt the most indifferent to read. Adjoining the 
library should be a model library classroom which could serve as the "English 
room" suggested in the "Report on English Equipment." Here English 
classes could meet to use books and pictures in a recitation or to enjoy a talk 
made doubly interesting by the use of a radiopticon, which should be a part of 
this room's equipment. This room would be excellent as a "social center" for 
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use after school by library reading clubs, travel clubs, Shakespeare clubs, 
poetry clubs, and debating societies. 

The modern school librarian not only must be a trained organizer, but 
she must be also a teacher and an inspiring guide in directing the reading of 
the pupils. This should be thought of in every future appointment of a school 
librarian. Can the English teacher welcome her as an equal in culture, ideals, 
and ability as she enters into the work of the department ? Can she fan the 
flame of interest which the English teacher kindles in the classroom, and see 
that the whole atmosphere of the library is not only informational but inspira- 
tional ? 

THE HIGH-SCHOOL LIBRARY: A BRIEF SUMMARY OF THE PROGRESS 
MADE IN CHICAGO 

Mrs. Carrie E. T. Dracass, Englewood High School, Chicago, Illinois 

Indications of progress are: First, the recognition of the library as a 
department of the regular school work, seen in the increased amount of time 
given teachers in charge for the care of the library, and the organization in 
some schools of classes in library economics. Second, the recognition of the 
need of special equipment; plans and specifications for a minimum library 
equipment, presented to Superintendent Young by the Libraries Committee 
of the Chicago High-School Teachers' Club, were approved by Mrs. Young and 
filed in the office of the school architect, with the recommendation that they 
be considered in the planning of future libraries and the teacher in charge con- 
sulted. Third, the authorization of proper library form in the "make up" 
of the " Finding List of Books Authorized for the Chicago High Schools," which 
has just come from the press of the Chicago Normal College. 

These results are the outcome of a system of education and publicity con- 
sistently followed during the last five years by a committee of high-school 
teachers whose efforts have been indorsed by the Chicago High-School Teach- 
ers' Club. A study of the conditions in Chicago and in other cities has led to 
the conviction that the library should be the central working laboratory for the 
whole school and that the best interests of the high schools demand that there 
should be a trained librarian in each school. 

THE NORMAL-SCHOOL ENGLISH TEACHER AND THE LIBRARY 

C. E. Ayers, State Normal School, Warrensburg, Missouri 

Miss Hall has certainly given us a remarkably vivid picture of the state 
of affairs which obtains in the vast majority of the high and normal schools of 
the country. I should like to throw especial emphasis on the normal-school 
situation. There is reason enough for familiarizing every boy and girl with 
books and libraries; but it is not only desirable that every normal school 
student become a library habitu6 — it is absolutely essential. Men can live 
after a fashion without reading; no one can teach without reading incessantly. 



PROCEEDINGS OF THE NATIONAL COUNCIL 61 

It seems to me, therefore, that the normal-school English teacher should 
never forget that if he merely imparts a few rules of rhetoric and a few dogmas 
of pedagogy he is failing utterly. Those are the things that every student for- 
gets, unless they are made a part of him through his own interest in literature 
and writing. If we can't teach the student to read we can't teach him any- 
thing. We can never make him read by preaching about the sublimity of 
"Lycidas" or the inscrutability of "Sordello." Young people who are not 
geniuses are not particularly interested in Milton and Browning except as 
stock with which the teacher carries on his business. 

But the problem is: How can we make books, even poetry, real to these 
people? We may oblige them to spend a certain amount of time getting 
acquainted with the system on which the library is run. But what result does 
this accomplish ? They learn to read the card file, but they have no incentive 
to use the newly acquired knowledge. Why not give them the incentive and 
let them unravel the mysteries of the index for themselves ? A student can 
usually find what he wants if he wants it badly enough; the folk who get lost 
in the library are the ones who are trying to prove that the teacher's assignment 
is not to be found. 

Nor am I greatly impressed with the value of the course which announces 
to the student, "We are going to teach you to read modern literature." It 
is just possible that the student might answer, "Not if I can help it!" The 
proper place for the introduction of modern literature is every course in the 
English curriculum, not to mention the foreign literature courses. Find out 
what your Shakespere class is reading for pleasure; and if it happens to be the 
Hearth and Home and the Cosmopolitan don't try to wean them from it by 
additional assignments of Macbeth. Go to your library and get a few modern 
plays— if you can relate them to your Shakespere so much the better, if you 
can't, use them anyway — and read them to the class. Use one or two hours a 
week for the purpose. You can spare the time from the recitation work for 
something infinitely more important. Read a story one week, a choice descrip- 
tion from some novel the following week, an essay from Scribner's the next. 
Never preach about the virtues of the writer; let the students form their own 
opinions. Interlard your Shakespere with Pinero, Galsworthy, Shaw; dilute 
Browning with Masefield and Alfred Noyes; relieve the tediousness of Dickens 
with Kipling, Hardy, or even 0. Henry; vary Pater and Newman with maga- 
zine articles about the African jungles, the latest thing in aeroplanes, and the 
life story of Earl Kitchener. At the close of every hour spent in this way, 
some two or three will inquire about the book; and ere long that book will 
disappear from the shelves. 

This is not the only thing the English teacher can do to make the library the 
most popular room in the school, the busiest building on the campus. He can 
also remember that the library fund is not a supplement to his salary with 
which to buy the reference books he needs for his researches. The normal 
school is not the university; its library is limited, and belongs to the students — 
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not to the instructors. No library which cannot afford to subscribe to duplicate 
copies of the North American Review can afford to contain a set of comparative 
texts of Ben Jonson, or a treatise on the caesura in English poetry. No school 
can afford to load itself down with Macaulay to the exclusion of Stevenson. 
The pet fault of the normal school is even more culpable than these others. 
We can't give shelf space to books on how to teach literature until we have 
made adequate provision for the literature itself. Let the student find out 
what it is before you begin stuffing him with principles of teaching. Better buy 
even the most dubious of modern fiction and get the use of your money than 
see the dust collect on rows of hated textbooks. Confer with teachers in other 
departments in an effort to co-operate in the purchase of readable translations 
of foreign authors, interesting and popular descriptions of modern scientific 
achievements and discoveries. 

Finally, the librarian and the English teacher should work together 
toward the common end. The librarian can help the teacher most, perhaps, 
by making the books as accessible as possible both to the teacher and to the 
student. He can compile lists of all the books in the collection that could 
possibly be of use to the English department in its efforts to stimulate reading. 
These lists would naturally include not merely the books in the literature sec- 
tion of the stacks; it would contain a summary of the magazine files, of the 
readable books on all subjects whatsoever. It could be printed in a small 
pamphlet and supplemented each month or two as new acquisitions are cata- 
logued. By using it the teacher would avoid the inaccuracies that attend 
reading the shelves, and the tedium of poring over the card file. The librarian 
can also follow the suggestions of the teacher as to what books are to be put 
out on the most prominent shelves, as bait, adding to such suggestions as freely 
as possible from his own knowledge of the scope of the library. 

By thus keeping track of all the available books and magazines in the 
library, the librarian and the English teacher can co-operate most efficiently 
in the task of buying the right books, interesting, vital books, books which the 
English teacher can make alive for every student of all his classes. 

COLLEGE SECTION 

Chairman, Edwin Mims, Vanderbilt University 

Papers were read by Messrs. Thurber, Pohl, and Tilden, as announced 
on the program. Karl Young spoke informally on "The Organization of 
a Course in Freshman English." He discussed the question only in 
relation to the plan used at the University of Wisconsin. Professor 
Scott opened the discussion. 

The discussion was guided skilfully by Chairman Mims along the 
lines of Professor Young's four questions. (See abstract after these 
notes.) The first question, "Oral Composition in the Freshman Course," 
was discussed by John M. Clapp, Lake Forest University; J. M. 
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Telleen, Case School of Applied Science; J. P. Ryan, Grinnell College; 
Karl Young, University of Wisconsin; E. R. Barrett, Kansas State Nor- 
mal College; W.W.Johnston, Michigan Agricultural College; S. A.Lynch, 
Teachers College of Iowa. The second question, "Supervision of the 
Writing Done by Juniors and Seniors," was discussed by R. D. Miller, 
University of Missouri. The third question, "Co-operation with 
Other Departments," was discussed by J. M. Telleen, Case School of 
Applied Science; Miss Helen Sard Hughes, Wellesley College, and 
N. W. Barnes, DePauw University. Mr. Pohl's paper was discussed 
by Professor Hubbard, University of Wisconsin, and Mr. T. P. Cross, 
University of Chicago. 

An abstract of Professor Young's paper follows. 

Nathaniel Waring Barnes, DePauw University 

Secretary 

THE ORGANIZATION OF A COURSE IN FRESHMAN ENGLISH 
Karl Young, University of Wisconsin 

The paper merely describes the actual organization of such a course at the 
University of Wisconsin. The number of students is about eleven hundred. 
All students are subjected to an entrance test (see Bulletin of the University of 
Wisconsin, No. 599). The instructional staff includes all grades, from full 
professor to instructor. No theme-readers are employed. An instructor 
whose work is confined to this course teaches three sections of twenty-five 
students each. Each section meets three times a week, and each student 
writes about five hundred words a week. The content of the course is indi- 
cated in a printed calendar. The work of the first semester aims primarily at 
securing grammatical correctness and the orderly arrangement of simple 
expositions. The work of the second semester is concerned primarily with the 
analysis of thought in substantial essays, and with the writing of nine long 
expository themes dealing with ideas. Supervision is accomplished through 
inspections by the chairman of the course, and through conferences of in- 
structors. 

The following topics need investigation: 1. The introduction of oral com- 
position in the freshman course; 2. Supervision of the student's writing in 
his third and fourth years; 3. Co-operation with other departments; 4. Rela- 
tions with high-school teachers in regard to the efficiency of high-school train- 
ing in composition. 

The following is a digest of the discussion of the subject by Fred N. Scott, 
of the University of Michigan: 

Success in teaching of English can be measured only by its ultimate 
effects. If fifteen years later one's students have become leaders of men, one 
may feel satisfied. Each teacher will have his own methods. 
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Referring to the thought that the older literature is becoming discredited, 
that it seems to be adapted to past forms of life, the speaker observed that one 
may well ask whether human nature really changes. The "conflict of life" 
as portrayed by Sophocles has not been surpassed. Moreover, the older 
literature has been tested by time and hence it is easier to use in teaching. 

Freshman English is not bankrupt. The quality of work done now is 
better than formerly. There are more people in the classes; hence more 
mediocre ones. 

The theory that ideas must come before expression, which has been urged 
much of late in regard to courses in English composition, rests on a false psy- 
chology. Ideas and form seem to be born together. Any separation is alien to 
natural processes of thinking. When idea comes before form the result is 
plagiarism; when form exists without the idea the result is delirium. 

To urge that one can teach composition dealing with subjects like engineer- 
ing, mathematics, and economics only when one knows these subjects as an 
expert is like declaring that one must not say, "It's a fine day," unless one has 
studied the law of storms. The teacher must take the student as he is and 
build up his personality. 

PUBLIC-SPEAKING SECTION 

Chairman, Charles H. Woolbert, University of Illinois 

The following papers were read: "High-School Discussion Con- 
tests," by Ross F. Lockridge, of Indiana University; and "Suggested 
Fields for Research in Public Speaking," by J. S. Gaylord of the Winona 
Normal School, Winona, Minnesota. Discussions followed by Leverett 
Lyon, of the Joliet High School, Joliet, Illinois, and James A. Winans, 
of Cornell University. A "Report on the Questionnaire on Organiza- 
tion" was made by Clarion D. Hardy, of Northwestern University; 
and in the discussion that followed, the desirability of withdrawing from 
the Council and establishing a separate organization was considered at 
length. A motion to lay the matter on the table was carried. 

An abstract of Mr. Gaylord's paper appears below. Mr. Lock- 
ridge's paper will be found on p. 15, of this Journal. 

James L. Lardner, Northwestern University 

Secretary 

SOME LINES OF RESEARCH IN PUBLIC SPEAKING 

J. S. Gaylord, Winona Normal School 

Public speaking aspires to become a scholarly subject. It would invite 
its students to a feast of culture as well as of practical worth. Such an ambi- 
tion must be built on broad and deep foundations, and it must be brought to 
completion by employing a high degree of technical skill in experimental investi- 
gation. 
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Some of the preliminary topics with which the research student in public 
speaking must become thoroughly familiar are (a) the structure and functions 
of those experiences which are most valuable in life and in education, (6) the 
genetic order of processes in the general method (or formula) of learning, and 
(c) the place and meaning in education of the more special methods of teaching 
and learning. 

With this knowledge as a background, the conscientious student may 
undertake research work in public speaking with enthusiasm and confidence. 
He finds an almost unworked field and a wealth of problems inviting his best 
efforts. He must choose among (a) an analysis of the processes involved in 
speaking to an audience, listening to a speaker, and in preparing an address; 
(6) a study of the relations between a speaker and his audience as determined 
by his preparation and delivery and the receptivity of his audience; and (c) a 
genetic and normative study of the processes which must be used in the prep- 
aration and delivery of addresses in order to secure certain desired results in 
the audience. 

Then there are a number of special problems with which one might well 
begin his studies, such as (a) to determine the size (real or partly real and 
partly imaginary) of the audience which makes utterance most effective; (6) to 
compare the effects in the audience when the speaker uses a private manner 
with those when his manner is public; and (c) to determine the amount and 
kind of bodily movements (especially of the hand) which are most valuable in 
order to secure results which are desired both in the audience and in the speaker. 

SECTION MEETINGS, FRIDAY EVENING, NOVEMBER 2J 
ELEMENTARY AND NORMAL-SCHOOL SECTION 

Chairman, J. W. Searson, Agricultural College of Kansas 

The evening session began late, owing to the prolonged eloquence of 
the speakers at the dinner which preceded. Walter Barnes, Normal 
School, Fairmont, West Virginia, presented the report of his committee 
on "English in the Country Schools." 0. D. Wannamaker, Poly- 
technic Institute, Auburn, Alabama, was not present, but his paper 
on "Uniform Grammatical Nomenclature in Practice" was read by 
the secretary. Mr. Wannamaker believes that the making of the new 
grammatical terms was a valuable piece of work, but that further dis- 
cussion and experimentation will be necessary to bring about ultimate 
agreement. Miss Alma Blount, State Normal College, Ypsilanti, 
Michigan, and W. W. Black, Indiana University, read papers on the 
same subject. Both were critical of the work of the committee that 
revised the grammatical nomenclature, though they admitted its merits. 
Mr. Rounds, Inspector of Normal Schools, Madison, Wisconsin, spoke 
briefly and tactfully in reply to the adverse judgments that had been 
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expressed. His remarks were of special interest because he was one of 
the originators of the movement to revise the terms of grammar and 
because he was a member of the revisory committee. His plea was that 
while the committee did not maintain that it had done a perfect piece 
of work, it had nevertheless made a thorough and unbiased attempt. 
Mr. Rounds reminded the section that the first edition of the report had 
been sent to press so hurriedly in order to have it ready for the council 
meeting that some errors were made; a later edition was better, and still 
another was in preparation. Miss Elvira D. Cabell, Chicago Normal Col- 
lege, observed that the report had been adopted by the Council without 
full and free debate. Dr. Hale, University of Chicago, who was chairman 
of the revisory committee, was present and expressed his satisfaction 
with the nature of the discussion, saying that even the speaker who had 
been sarcastic (Mr. Black) had undertaken his criticism with right 
principles in view. 

After the discussion, the chairman introduced Mrs. T. Vernette 
Morse, honorary president for life of the National Vocational Art and 
Industrial Federation, who offered and discussed briefly a series of 
resolutions for the establishment of centers in school buildings, at which 
home education may be promoted. The resolutions were approved. 

Abstracts of two of the addresses are given below. Mr. Wanna- 
maker's address will appear in a future number of this Journal. For 
Mr. Barnes's report see p. 41. 

C. L. Hooper, Chicago Normal College 

Secretary 

THE REPORT OF THE JOINT COMMITTEE ON UNIFORM 
GRAMMATICAL NOMENCLATURE 

Alma Blount, Michigan State Normal College 

Certain features of the report are to be highly commended : the retention 
of terms that describe forms still living in the language (as case in pronouns 
and mood in verbs) , and the dropping of terms that have ceased to be signifi- 
cant in English (as gender in nouns), or have no grammatical force (as common, 
proper, and abstract nouns); the statement that words are never to be dis- 
cussed as isolated units; the suggestion that certain more abstruse construc- 
tions be not included in the elementary course in grammar. 

On the other hand, the report, in several particulars fails signally to 
attain its aim. It does not correlate English and German in the classification 
of verbs; it ignores certain scholarly explanations of English idioms; it sug- 
gests a cumbersome and illogical classification of English pronouns; its dis- 
cussions and illustrations are not always clear, unambiguous, and complete; 
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its revolutionary sentence classification is illogical, and contains several erro- 
neous assumptions; some of the terms suggested are clumsy, and without 
significance to children. 

In general, the report makes the study of grammar more complex and 
formal than it has been, rather than more simple and logical. The principles 
stated in the preface to the report are admirable; but the present report fails 
to work them out, and needs thorough revision. 

THE REPORT OF THE JOINT COMMITTEE ON GRAMMATICAL 
NOMENCLATURE 

W. W. Black, Indiana University 

Nomenclature, in so far as its worth to the pupil is concerned, depends upon 
the degree to which it expresses accurately and aptly that for which it should 
stand. The report of the committee that revised the terms of grammar is to 
be commended for taking substantially this position. While believing that 
good has been accomplished by the report and that the work will be built upon 
until a more serviceable set of terms will be evolved, I believe that the com- 
mittee did not work altogether in accordance with the principle that it laid down 
as basic. For example, I object to the new classification of sentences and to 
the committee's criticism of the present classification. 

Whenever a thought arises, it engages the whole self of the one who thinks 
it — his intellect, his emotions, and his will. All three phases of mind are affected 
to some degree. But the thought is always dominated more or less by one of 
these three powers; one is more strongly in evidence than either of the other 
two. When one uses a sentence he intends it to express both this leading effect, 
and, in so far as language is adequate, the degrees to which the other two 
phases of his life are affected. But in addressing his sentence to another, his 
controlling aim is to appeal primarily to one of the three powers of the mind. 
There are, therefore, in the most fundamental sense, three primary classes of 
sentences: (1) sentences addressed primarily to the intellect (statement as 
fact, or search for fact), (2) sentences whose primary purpose is to stir the 
emotions (exclamatory), and (3) sentences whose direct purpose is to move 
the will (imperative). Because one is sometimes uninformed as to the fact, 
and seeks to learn it by questioning another, sentences that appeal primarily to 
the intellect fall into two classes — those that show certainty of the fact (declara- 
tive), and those in which the speaker seeks the fact by questioning the one 
addressed (interrogative). 

A new nomenclature must arise out of a better understanding of the thing 
for which the nomenclature should stand; we do not know the subject-matter 
as organized meaning. Pupils learn by heart the statement that "a sentence 
is a group of words that expresses a thought." The statement is of no value 
whatever, generally, in so far as the study of grammar is concerned, because the 
pupil is left in ignorance of what a thought is. How then, with such superficial 
conceptions of thought relations, are we to frame a nomenclature of fundamental 
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relations? In the words of the report, "we must select such terms as 
exactly set forth the nature of that for which they stand." But the report 
violates this principle again and again. The term "objective case," for 
example, describes exactly a certain relation, and nowhere more exactly than in 
the example of the "objective subject of the infinitive," to which the report 
objects. But how much "meaning in themselves" for the pupils have the 
terms accusative, dative, genitive, which the report proposes to adopt? And 
why, let me ask, are these terms proposed ? Certainly not for their fitness. 
They would not have been thought of, or considered, at any rate, had it not 
been for the desire to prepare the student for Latin — a mistaken notion. The 
best possible preparation for Latin that the student of English grammar can 
make is to treat his English on its own ground. 

Grammar may be put on a more fundamental and meaningful basis by 
ridding ourselves of the notion that we study it to aid directly in the correct 
use of language, and by recognizing grammar as a true science — a logical, not 
a formal, subject. 

ON UNIFORM GRAMMATICAL NOMENCLATURE 
C. R. Rounds, Inspector of English, Wisconsin State Normal Schools 

The report on uniform grammatical terminology has been accepted, and 
its nomenclature recommended for use in our schools, by the National Educa- 
tion Association, the Modern Language Association, and the National Council 
of Teachers of English. The textbooks coming out are adopting it wholly or 
nearly so. In view of these facts, it would appear that the wise and econom- 
ical thing to do, before asserting that this report is wrong or unusable in any 
particular, is to wait and see how it works out in actual use. I have taught 
classes, using this nomenclature, and I believe our work represents a distinct 
gain, not only in the teaching of other languages, but in the teaching of Eng- 
lish as well. Very soon we shall have reports from a number of wholly unpre- 
judiced sources, as to the strong and weak points of our report. 

Meanwhile it may be well to remember that if we are to wait, before adopt- 
ing a report, until we get one that suits all of us, we may as well make up our 
minds to get on without any movement for unification of our terminology. 
This report is the result of two years of hard work by a carefully chosen com- 
mittee. It is altogether likely that there are faults in this report, but it is sig- 
nificant that there is but little agreement at present as to what these faults 
are. What one person dislikes, another thinks the best feature of the work. 
We are not now in position to say what part of this report needs change. Only 
time and experience can tell us that. 

HIGH-SCHOOL AND COLLEGE SECTIONS 

Chairman, E. H. K. McComb, Manual Training High School, Indianapolis, Indiana 

At the opening of the session, Professor Mims, Chairman of the 

College Section, gave an admirable resume of the papers and discussions 
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heard in his section in the afternoon. The report on "Plays in School 
and College" by J. Milnor Dorey, High School, Trenton, New Jersey, 
was read, in the absence of Mr. Dorey, by Calvin L. Lewis, of Hamilton 
College. It will be found on p. 34 of this issue of the English Journal. 
President Franklin T. Baker gave a preliminary report on " The Prepara- 
tion of High-School Teachers of English." It appears that high-school 
teachers prize both their advanced scholarly studies and the opportunity 
for professional training. Mr. Hosic reported for the two committees of 
which he is chairman, first, that the Committee of Thirty will publish a 
syllabus of high-school English about June 1, 1915, through the Bureau 
of Education; second, that the Committee on the Preparation of 
College Teachers of English has also arranged to pursue its investigations 
and publish its report through the Bureau. The latter report is not to 
be expected for a year or more. Edwin L. Miller, principal of North- 
western High School, Detroit, Michigan, closed the program with "A 
Survey of High-School English," an abstract of which is given below. 
W. N. Otto, Shortridge High School, Indianapolis, Indiana 

Secretary 

A SURVEY OF HIGH-SCHOOL CONDITIONS 
Edwin L. Miller, Principal of the Northwestern High School, Detroit, Michigan 

A questionnaire which, in April, 1014, was sent, under the auspices 
of the United States Bureau of Education, to 1,000 high-school teachers, 
high-school principals, school superintendents, and others interested, for 
the purpose of securing data concerning the present condition of high- 
school English teaching in the United States, has brought 350 replies, 
nearly every state being represented. These replies indicate that there 
is widespread dissatisfaction among English teachers themselves with 
the results now obtained; that the fundamental cause of this state of 
affairs is a lack of trained teachers, which leads to a misapprehension of 
the real nature of the subject and hence to an improper organization of 
the course; that the English course now includes, and should include, 
composition and literature, two subjects that cannot be successfully 
taught together; that one-fourth of the high-school course should be 
devoted to English; that composition teaching should be scholarly, 
technical, exact, while literature teaching should be human, diverting, 
spiritual, artistic; that English has been made such a dumping-ground 
that English teachers are now required in some schools to do twice and 
thrice as much as teachers in other subjects; that poor work in English 
gets found out much oftener than poor work in algebra; that while 
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the pupils should be required to do more work in English, the teachers 
should be required to do less than now; and that the vast majority of 
teachers of English, that is, about 97 per cent, do not favor the proposi- 
tion to cut the great English classics out of the high-school reading lists 
and substitute therefor some current prose. 

It is suggested that two courses, one in literature and one in expres- 
sion, might be created. These would differ in purpose, but, in each, 
such use as was necessary might be made of the material and methods 
of the other. The course in expression would include grammar, rhetoric, 
oral composition, and written composition, all based as far as was found 
desirable on literature. The course in appreciation would include 
reading, literary history, oral presentation of masterpieces, and composi- 
tions written primarily, not to give training in expression, but to deepen 
and clarify the lessons derived from reading. Each course, in other 
words, would have the advantage that springs from one clear end, the 
efficiency that springs from unity, and freedom to use the material best 
suited to its purposes. For material, the courses in expression could 
go anywhere; for models, to any writing, old or new. The courses in 
appreciation, freed from utilitarian demands, could be made a much more 
potent instrument of spiritual regeneration than they now are. Some 
such realignment is bound to come; it is in the air. A majority of those 
answering from Alabama, California, Connecticut, Illinois, Massachu- 
setts, New Jersey, Ohio, Oklahoma, Pennsylvania, and Utah were 
already in favor of it, while in Arkansas, the District of Columbia, 
Kentucky, Louisiana, Maine, Maryland, Montana, and Wisconsin the 
vote was a tie. 

PUBLIC-SPEAKING SECTION 

Chairman, Charles H. Woolbert, University of Illinois 

Clayton D. Crawford, of Beloit College, spoke on "The Need of 
Teaching a Public Manner as against a Private or Colloquial Manner," 
and discussion followed by Arthur L. Gates, of Miami University. 
"Voice in Its Relation to Public Speaking" was the theme of Irvah L. 
Winter, of Harvard University; discussion by Glenn N. Merry, of the 
State University of Iowa. Richard D. Hollister, of the University of 
Michigan, spoke on "The Place of Interpretive Reading in a Depart- 
ment of Public Speaking." 

Abstracts are given of the addresses of Professor Winter and Pro- 
fessor Hollister. 

James L. Lardner, Northwestern University 

Secretary 
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THE NEED OF TEACHING A PUBLIC MANNER AS AGAINST A PRIVATE 
OR COLLOQUIAL MANNER 

Clayton D. Crawford, Beloit College 

Even public speaking is to be put upon a scientifically investigated basis. 
The effect upon the audience of the speaker's use of a public or private manner, 
the number and kind of gestures needed to secure certain effects, are among 
the special problems suggested. 

The fields of investigation include all the mental processes of speaker and 
hearers. Scientific study of these problems should make clear the methods to 
be followed in preparation and delivery of a speech to secure any desired result. 

VOICE IN ITS RELATION TO PUBLIC SPEAKING 
Irvah Lester Winter, Harvard University 

Every department of public speaking should have a highly skilled vocal 
teacher; and all teachers of public speaking should be examples and intelli- 
gent judges of good voice in speaking. Various faults of voice and speech, 
either inherited or acquired, remain, if not corrected, a constant hindrance 
throughout one's life — not only in public speaking but in all speech. Such 
faults as throat contraction with the disagreeable and vocally destructive 
harshness resulting from it, nasality, uneven choppiness in forming words,, 
and excessive action in articulation are not simply disagreeable to the listener; 
they are destructive to the voice. They are an obstacle in producing intended 
effects. Often they render speech unintelligible. Always they wear on a 
speaker's nervous strength. 

The unskilled teacher either worries a student by simply criticizing him, 
or, in some attempt at technical correction, probably brings upon the student 
some other kind of fault. What may seem superficially, for the time, an 
improvement may be fundamentally a new cause for trouble in the future. 

A skilled and experienced teacher will treat any or all faults by means 
of the fundamental requisites of correct tone form. He will prescribe and 
apply in ten minutes a mode of practice. It will be a slightly new adjustment 
in vocal action. He will insist upon this practice to the exclusion, for the time, 
of all other vocal work. He will produce a permanent improvement that will 
be invaluable. 

Vocal accomplishment reacts upon the mental and physical man. Vocal 
poise means general poise. Vocal grace means graciousness. Though the 
prime object is not vocal beauty for its own sake, yet real beauty— with its 
necessary simplicity — is never objectionable; and usually power and beauty 
go together. 
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PLACE OF INTERPRETIVE READING IN A DEPARTMENT OF 
PUBLIC SPEAKING 

Richard D. T. Hollister, University of Michigan 

There are two main divisions of the speech arts — self-expression and 
interpretation. Self-expression includes all speaking in which the speaker 
creates his own thoughts and his own form of expressing them, such as 
conversation, teaching, debating, preaching, and lecturing. Interpretation 
includes all speaking in which the speaker tries to re-create the thought of 
another and express it in the words of another. 

What is interpretive reading? It is an attempt to translate the symbols 
of the printed page into living thought and feeling, voice and action. It means 
the rebirth and the re-expression of the life experiences which the printed page 
so freely records. 

What does interpretive reading involve ? First, it involves a knowledge of 
words, their meaning, and their pronunciation. Second, it involves an under- 
standing of the relation of words in the expression of thought. Thought 
unity and coherence must be expressed by the voice. Third, it involves power 
to see and to express the relative importance of ideas. Fourth, it involves 
sensitiveness to growing and fading intensity. Fifth, it involves an under- 
standing of circumstances and moods in literature. Sixth, it involves strong 
and vivid action of the imagination. Seventh, it involves a friendly, sympa- 
thetic approach to literature. 

Some of the benefits of interpretive reading are voice development, self- 
mastery, discipline for the memory. It develops sustained thinking and 
intellectual and emotional sensitiveness, and quickens imagination. 

What part should it play in a department of public speaking? While 
thorough courses in interpretive reading should be offered — courses in which 
the main purpose is, not to train public answers, but to develop genuine appreci- 
ation and expression of the thought and feeling found in great literature — these 
courses should not come first. The student should first be taught to face an 
audience and talk to them directly and earnestly. Good direct speaking, such 
as is heard in earnest interesting conversation, is the basis of the best art in both 
speaking and interpretive reading. 

LIBRARY SECTION 

Chairman, W. H. Kerr, Emporia, Kansas 

At the library department session nearly all the evening was spent 
in discussing points brought out by the chairman, who read letters 
received from librarians in many lines of school library work, on school 
library extension in answer to a questionnaire sent out by him. Many 
points were made and plans devised for expanding library influence. 
Helpful suggestions were passed upon and indorsed for more systematic 
work with committees "already existing and appointed by the library 
section of the National Education Association and the School library 



PROCEEDINGS OF THE NATIONAL COUNCIL 73 

section of the American Library Association. Committees will be 
appointed as needed for unifying all this co-operative work. It was the 
consensus of opinion that a library and school session such as that held 
in the afternoon, where teachers and librarians conferred on mutual prob- 
lems, was very stimulating. 

Helene Dickey, Chicago Normal College 

Secretary 

GENERAL SESSION, SATURDAY FORENOON, NOVEMBER 28 

After the transaction of unfinished business, a report of the com- 
mittee on "Scientific Investigation of English Teaching," was read, in 
^he absence of the chairman, Allan Abbott, by Harry G. Paul, of the 
University of Illinois, a member of the committee, and W. Dawson 
Johnston, librarian, St. Paul, Minnesota, then discussed "The Possi- 
bilities of the Library." Both papers appear in this number of the 
Journal. Henry Neumann, of the Society for Ethical Culture, Brook- 
lyn, New York, followed with a consideration of "The Ethical Element 
in Literature," and Charles M. Curry, of the Indiana State Normal 
School, Terre Haute, Indiana, ended the program with a witty and 
entertaining address on "Literature for Recreation." 

The address of Dr. Neumann is given in brief below. 

THE ETHICAL ELEMENT IN LITERATURE 
Henry Neumann, Brooklyn Society for Ethical Culture 

The American public school is not a godless institution. It can be made 
to glow with the fervor of religion even when formal religious teaching is 
debarred. An ardent loyalty to the moral ideals upon which our democracy 
is based is the surest guaranty that the highest function of the school need 
not be impaired by religious neutrality. 

The work of the literature teacher is one of dozens of fruitful opportunities 
in this direction. When we reflect that the soil of Europe has become a 
shambles because men's ideas of right and wrong are still unsound, we can 
be glad of the unique chance of the English teacher to aid future citizens in the 
forming of saner conceptions. Since literature is essentially an attempt to 
interpret life, it can do much to help our pupils "love what they ought to love 
and hate what they ought to hate. " 

A single great work like Julius Caesar is packed with life-problems that 
should be discussed boldly and fully. Assuming that the pupils have responded 
to the aesthetic appeal of the play, the teacher might well take the time to have 
them consider such questions as these: "Since Shakespeare makes Brutus the 
idealist fail where Antony the demagogue succeeds, does he imply that it does 
not pay to play the game honorably?" "Brutus quarrels with Cassius over 
the raising of war funds because he thinks that in war he can use the methods 



74 TEE ENGLISH JOURNAL 

of peace: what light does this throw on the moral tragedy of war?" Or ask 
the class to take the arguments against violence which Burke adduces in his 
Speech on Conciliation with America and apply them to the labor struggle 
and the international situation. Or interpret the greatness of Burke as shown 
in his endeavors to understand an alien people. 

The point to remember is that instead of evading the big life-questions 
which the noblest literary works raise, it is our main business to help our 
young people work out the right answers. Moral education is concerned with 
vastly more important matters than kindness to animals and the teaching of 
manners. I should aim to bring home to our pupils a vital appreciation of the 
dignity and sacredness of man's life and to quicken a sense of high powers to 
be spent in only the worthiest pursuits. The task is not at all a light one; 
but if we treat our young people seriously, we shall find them ready to rise to a 
level where their own best selves and ours are one. 

NOTES 

President Baker was throughout the tactful, businesslike executive 
and animated all with his spirit of good-will. 

The secretary of the Council, it appears, delivered addresses on 
English teaching in fifteen states during the year. 

The work of Mr. Hatfield in gathering abstracts and handling the 
agents of the press deserves honorable mention or even a gold medal. 
Reverberations were recorded in Maine and California. Of course the 
Chicago papers were misled, as usual, by reporters on the hunt for a 
cheap sensation. 

Never was the social side so well cared for. Mr. Frank J. Piatt, of 
the Oak Park High School, organized a large committee of "good fellows" 
and the glad hand was everywhere. No one should underestimate the 
importance of sociability. It is the universal solvent. 

The annual dinner was bigger than ever. The number seated at the 
tables was far in excess of the advance reservations. And the eating 
was good. As for the speaking, it overflowed the banks, but it was 
refreshing anyway. Mr. Fairley is funny by nature. Professor Mims 
is irresistible; several diaphragms had to be copper-riveted to enable 
their owners to go home. Miss Abbott was demure — and daring. 
Moreover, she left afterthoughts. Professor Winter fell to thinking 
about home and couldn't stop, but he is heart and soul with the Council. 
When Miss Marsh finished it was evident why Detroit leads while 
others follow — energy, enterprise, and wit always win. As for Mr. Pohl, 
he remembered with gratitude his former teacher, the toastmaster, and 
he inforced the message he came to give. The dinner, with its talk, is 
indeed an institution that cannot lightly be dispensed with. 



